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Abstract Educating  children's  rights  and
responsibilities for Tay and Nung elementary school
students is an important educational content contributing to
the implementation of comprehensive educational goals for
ethnic minority pupils of primary schools who are living in
the mountainous areas of Northern Vietnam, The rights and
duties of students are mainly carried out in life and are
greatly influenced by cultural characteristics of the nation
such as customs, ways of life, communication, festivals,
beliefs, spirituality, etc, The problem is 1o clarify the
theoretical basis for using local knowledge in educating
students' rights and responsibilities, analyzing the reality of
exploiting local knowledge in educating Tay and Nung
elementary school students. Since then some measures are
proposed to educate children's rights and responsibilities
through the use of local knowledge in the Northern Upland
region. In this paper, the author has used a paper-based
survey method and direct interviews with students and
teachers in 6 mountainous provinces in Northern Vietnam.
The survey was conducted by the support of 618 Tay-Nung
ethnic minority students and 245 teachers and
administrators. Through the results achieved in this study,
we need to integrate the education of children in this
mountainous area by incorporating real life. The habits and
culture of mountainous children need to be emphasized in
education because this comblnation makes sense for
educaling students' rights and obligations. Besides, we can
preserve the cultural identity of the Tay and Nung ethnic

groups. This is of great significance in designing a
complete educational program that aims to educate the
children.

Keywords Local Knowledge, Education, Rights and
Responsibilities, Elementary School Student, Tay and
Nung Ethnic Groups

1. Introduction

In the context of social life today, the issue of child
rights violations is complicated in many countries around
the world. Therefore, it is imperative to increase the
education of children's rights and responsibilities for
elementary school children. Elementary students in cach
ethnic minority community living in different localities
enjoy children's rights and perform their duties with unique
characteristics. These rights and duties must conform to the
culture, customs, practices and lifestyles of the local ethnic
community. Tay and Nung elementary school students in
the northern mountainous areas of Vietnam enjoy a rich
spiritual life with cultural values imbued with national
characteristics. That is the local knowledge contained in
customs, practices, ways of life, communication, festivals,
beliefs, spirituality, etc. If we know how to exploit the local
knowledge to apply to the teaching process education on
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children's rights and duties for Tay and Nung elementary
school students, this will coniribute to enriching
educational content, linking educational content with real
life of students, and regional cultural characteristics [1].

On the basis of theoretical studies on the education of
children's rights and responsibilities and the localization of
local knowledge of the Tay - Nung ethnic community in
the mountainous areas of Northern Vieinam in
combination with surveying the educational situation, the
school has used local knowledge to educate children's
rights and responsibilities, the author aims to develop
measures to use local knowledge in the education of
children's rights and responsibilities to the highest
efficiency [2].

2. Content of Research

2.1. The Basics of Local Knowledge

Local knowledge (folk knowledge) from the approach
point of view in this research topic is the whole
understanding of the community about nature, society and
people themselves, accumulated in the field of history
through the experience of the community itself. Such
knowledge is passed on to successive generations through
memory, word of mouth, and social practice. It helps
people to have appropriate behaviors with the natural
environment, regulate social relationships, necessary
knowledge in production, nourishment and treatment.
Local knowledge of each community is compatible with
the natural environment, social situations and certain
cultural development levels [3].

2.2, Characteristics of Local Knowledge

There are a number of criteria that identify cultural
characteristics as local knowledge used in primary school
education. The Tay and Nung communities are two
different ethnic groups, but they share the same language
and have the same historical origin divided from the
Tay-Thai language group, with ties to the Chinese and
Thai people in Northwest Vietnam. The ethnic identity of
the Tay and Nung people, especially the indigenous
people in the mountainous areas of Northern Vietnam, is
very diverse and plentiful. However, not all cultural
features are knowledge that can be used in student
education. Choosing the local knowledge to use in
education is a job that requires educators to research,
collect and compile [4].

When studying the indigenous culture of the Tay -
Nung people in the northern mountainous region of
Vietnam for use in the process of educating primary
school pupils, the author summarizes the criteria for

identifying a defined cultural feature. Local knowledge is
as follows:

Criterion 1: Cultural characteristics need to be highly
reliable, not superstitious, unscientific.

Based on the assessment based on scientific views on
phenomena to evaluate the reliability of customs, practices,
rituals or folk experiences of the Tay - Nung community
serving for educational purpose, resolutely eliminate the
signs of superstition and non-scientific in the community.

Criterion 2: Cultural characteristics with humane
content, meaningful to educate students.

The purpose of exploiting local knowledge to use as a
means of conveying educational content so that the
selected knowledge should have educational significance
and promote the characteristics of local knowledge to
promote humanity. poignant literature.

Criterion 3: Cultural characteristics are popular and
widely disseminated in the local community.

Local knowledge is defined as familiar knowledge in
life and activities of the majority of people in the
community. These are understandabie and
casy-to-remember knowledge that is suitable for the
majority of people, including those who are not yet highly
educated [5]. Due to the regional characteristics, there are
cultural features taking place in one locality but not
typical in other localities, teachers need to base on each
specific area to choose to use local knowledge with
different forms. They should use different ways of
existence to organize teaching and educating students.

Criterion 4: Cultural characteristics are recognized by
indigenous people, voluntarily implemented, ensuring
their durability.

The fundamental value of local knowledge is the
recognition in community life with lasting vitality through
many generations and stages [3]. Many customs and
practices are not coercive like state laws but are
voluntarily obeyed by people. Educators when using the
cultural characteristics of the community to educale
students need the consent and recognition from
indigenous people to be able to successfully carry out that
educational process.

Criterion 5: Knowledge is suitable for the awareness
level of Tay and Nung elementary school students

Local knowledge of the Tay and Nung communities is
used in the process of educating children's rights and
responsibilities, so it is necessary to ensure the conformity
with the awareness level of Tay and Nung elementary
school students. Teachers need to take into account the
psychological characteristics, conceptions, habits of
students to design teaching content and organize
education activities using appropriate local knowledge [6].

In the process of studying cultural documents of the
Tay and Nung people combined with fieldwork, we
identify some local knowledge content that exists in the
following cultural categories (table 1).
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Today, it is not difficult for parents to find information, knowledge about how fo raise
children on the Internet or book stores. However, the knowledge and methods that
we apply to children in order fo promote their officiency is a matter that make us take
it into consideration. And if we choose the wrong method, or apply the wrong
teaching method, it might have not-good influence on the process of formation and
development. This paper is based on personal opinion, and is complefed by the
method of searching for information, documents and previous studies. In the article,
there are several parenling methods used by Vietnamese parents and the impact of
those methods on the formation of children 's personality. Hopefully, parents can
adfust their ways of teaching, choose the best and most approprate methads fo
teach lheir children. The paper is also compieted by the support of some
respondents who are living in Vietham with the hope that we can find out some
effective solutions when teaching children at home The resulls of the paper shows
that the role of famlily plays a rather important, that is, parents needs more atfenfion

in order to protect and develop their children’s skills and necessary knowledge.

Keywords; Education, Parents, Parenting Methods, Children.

Introduction

Education plays a key role in the
development of a child's personality. The first
educational effects from the family have great
implications for the future personal development
of each child. Therefore, it can be affirmed that
family education plays an especially important
role for the development of personal personality.
How to raise children in a way is an individual
choice of each parent, that will determine the
children's general mental, emotional and
psychological development in the future (Eamon,
2001).

Therefore, the article aims to study the
effects of family education on children with the
desire to find the scientific basis of the bast child-
rearing methoeds to propose appropriate
educational solutions at the same time. Limiting
easy-to-make mistakes is quite common in
family education in Vietnam today (Dearing et
al., 2004).

Content of Research
Definition

Parenting is the process of promoting and
supporting the physical, emotional, social and
intellectual development of a child from birth to
adulthood Parenting refers to the complexities of
raising and educating a child and not just for the
parentage (Mensah & Kieman, 2010). Parenting
can be simply defined as "the process or state of
being a parent'. When you have children, you
are involved in the parenting process. However,
it is not that simple and Morrison defines
parenting as "the process of developing and
using appropriate knowledge and skills to plan,
create, give birth, raise and take care of children”
first. This definition implies that parenting begins
when there is a clear plan and it involves not
only raising the children, but also providing
material and mental care for them (Mensah &
Kiernan, 2010).

Nguyen Thi Ngoc!, Faculty of Psychology and Pedagogy, Thai Nguyen University of Education, Thai
Nguyen University, Vietnam. Email: ngoent.psy@tnue.edu.vn

International Journal of Early Childhood Special Education (INT-JECSE), 13(1) 2021, 80-84
DOL: 10.9756/INT-JECSEN1311.211010



Effects of Family Education on Children's Personal Development, 81

In general, the role of parents is essential in
bringing up, educating and providing children
with the skills they need to build important
relationships and make meaningful contributions
to society. The world we live in has not gotten
any better or easier (Kiernan & Mensah 2011).
Therefore, parents need to orient their children
on ethical issues so that they can recognize right
and wrong and parents also need to teach them
to trust and hope because belief is the driving
force that helps them grow. up in life and live
better (Dearing et al., 2004).

Parenting Method of Parents

First, keeping a promise is the act of
fulfilling one's words to another. A promise can
be expressed directly with a word or a promise
within. In any way, when speaking out or when
making a decision, parents need to honor that
promise and persevere to the end (Georglades
et al., 2007).

Second, honesty is always respecting the
truth, truth, reason, not falsifying the truth, daring
to admit mistakes when we have defects. From a
young age, parents have asked children to
honestly tell about what happened, not to lie, not
to hide, to practice loyalty. Not lying is the first
step in our child's loyalty. Therefore, practicing
virtues for children from a young age is very
important (Georgiades et al., 2007).

Third, education without punishment is
incomplete education (Mensah & Kiernan, 2010).
When a child makes a mistake, parents should
let the child make up for his mistake, subject to
the necessary punishment. In this way, children
understand that they must be responsible for
their actions and words from a young age,
forming a sense of respensibility so that they can
later assume the responsibilities and obligations
of life (Peleg-Popko & Klingman, 2002).

Besides, we need to teach your children to
be respectful and respectful of others. Many
parents think that: Children often do not know
anything, so when children have inappropriate
attitudes towards others, parents often ignore
them and do not have a corrective attitude. But
educating children to be polite, polite and to
behave properly with others is essential and
must be educating and shaping children from an
early age. Lel's see how the Japanese teach
their children to respect others

Parents know that their behavior is always a
lively and effective lesson for their children.
Therefore, they pay much attention to their
actions and words. In the family, they not only
have polite gestures, speak graciously, do not
speak profanity, or swear words, but they also
patiently correct their disrespectful behaviors.
Through these influence, it may heelp children to

form polite habits much better (Mensah &
Kiernan, 2010).

To educate about respect, it must start with
the respect of the child. In the process of
communicating with the child, parents must treat
the child as an independent individual, and must
respect the child, not arbitrarily instruct and
scold, respect the child must start from caring for
the child, only When they are respected, cared
and loved by others, they can respect, care and
love those around them (Mensah & Kiernan,
2010).

Parents have to teach their children how to
say thank you, sorry. Do not think that young
children will ignore teaching them these rules,
because once their bad behavior becomes a
habit you will have a lot of difficulty in shaping
them. Words like "Please", "Thank You", "Sorry",
"Can | ..", "Yes" etc. are words Language is
very important in communication (Kiernan &
Mensah 2011). In order for children to
understand like that, first of all, parents must be
an example to use these words at the right time
and in the right place in everyday life. We should
explain to your child the meaning of each word
and how to use them in each situation. Then, we
also promptly reminded if children forgot or
misused (Peleg-Popko & Klingman, 2002).

Then, politeness is an expression of an
outward gesture, but it is a reflection of one's
inner cultivation of moral gualities. People with
self-esteem will consciously protect their dignity
and pay attention to the feelings of others,
thereby forming a polite gesture and good maral
qualities from the inside out. Therefore, parents
must always have a sense of respect for their
children, fostering self-esteem for their children.
Noble qualities will help children achieve
immediate success. To foster this gquality,
parents need to teach children respectfully from
a young age (Georgiades et al., 2007).

Thae Influance of Parenting Methods on their
Children

The family is the most important
socialization environment of the individual -
especially when he was a child, because this is
the first social group and for life of each person,
is the main environment forming personal
personality. At home, children are nurtured,
cared for and taught first and foremost things to
live as a human. In childhood, family is the world,
parents are children's idols (Georgiades et al,,
2007).

Because the family is the world, parents are
idols; children guickly grasp what is being taught
in the family. By education, the family creates
"product” of themselves, integrates it into society.
Of course, there will be babies who lack the
attention of their father or mother but are still
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INTRODUCTION

Application of information and communication technology (ICT) in teaching in general and chemistry in particular
is an indispensable trend in the digital age today. With the challenges of the 4.0 revolution, learers need to be
prepared to be able to actively seek, receive, expand knowledge and create. Studies show that an ICT- enabled
learning environment contributes o increasing interest, enhancing cognitive capacity, self-study ability, and
developing leamners' research skills when studying natural sciences [1]. For subjects of natural sciences, the
application of [C'T plays an important role. This subject has many difficult and abstract concepts, the reaction is too
fast or too slow, the progress of processes and phenomena is very difficult or unobservable, some experiments are
toxic and dangerous. The above factors make it difficult to teach and study natural science subjects. Therefore, the
application of ICT to support the representation of symbols, diagrams, tables, samples, experimental films, ete. is
beeessal y Lo contribute Lo increasing the inlerest, positiveness and engagement of learners in the process of studying
this subject [2]. Moreover, through the application of ICT, lecturers / teachers create opportunities for learners to
approach and formulate technology application skills, one of the important skill groups of the 21st century [3].

To meet the requirements of ICT application capacity for students in the current context, correctly
determining the orientation of ICT application in teaching in general and in Natural Science subjects in particular so
as fo suit real conditions. After that, it is suggested that measures and well-developed supporting documents to

develop the capacity of ICT application for students are extremely necessary.

Within the scope of this article, we present some results of using the flipped classroom model to develop the

Www.tfpre.org SCOPUS Indexed fournad editor@ijpre.org
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capacity of ICT application for students of the natural sciences, and provide experimental results. Initially in applying the

flipped classroom model in teaching subjects in the field of Natural Sciences.
RESEARCH CONTENT

Flipped class

Intreduction to Flipped Classroom (FC)

Flipped learning a method of teaching to reverse the traditional learning process. This method recommends reversing the
teaching and teaching steps. That means students listen to lectures while being at home, the practice, application,

homework are done in class.

In the traditional classroom, students listen to lectures lecturing the theory in class, teachers do sample exercises,
and then assign homework. For reversed classes, students will have to learn through video clips and exploit online
malerials to formulate knowledge. All the time in class will be spent on homework activities and group discussions under
the guidance of the teachers. Instead of lecturing in the classroom, in the flipped classroom, the teacher acts as a facilitator,
offering problematic situations to guide students to solve difficult points and systematize the lesson. Perhaps the simplest
definition of a FC is reversing of flipping the classroom by converting class activities out of class and vice versa [4] [5].

This activity can be sunmaized in the table below

Table I: Conversion activity between FC and traditional class
(Traditional classroom ILesson / lecture [Exercises and practice
Flipped classrooms [Exercises and practice Video lecture

From traditional teaching methods, teachers are the center of the classroom. The change in the methodology of
flipped learning is that learners are centered, the content is mainly on computers, through videos or teaching maierials
provided by teachers, not lessons. Lectures are the combination of teacher-training methods and are combined with computer-
based learning with the aim of increasing practice and proactively approaching knowledge. The role of the teacher will shift

from the instructor to the facilitator role.

Thus, the nature of the reversal class is to increase the time for teachers and students’ interaction, thereby it increases
the students’ activeness when participating in problem solving. This is done by reversing (flipping) the time and space in
which educational actions take place, creating tremendous time gaps for interaction. Therefore, teachers need to be aware of
the importance of GV SV interaction, as well as the principle to move downtime out of the classroom, to devote real time to

doing interaction.
Process of Implementing Flipped Classoom

The nature of flipped learning is that it aims to activate learners’ learning, focusing on the interaction between students and the
learning environment in order to update and improve knowledge from inherent knowledge of students to knowledge fo be
acquired. Teachers must create an environment to promote the creation of knowledge for learners by combining with the
brainstorm method [6]. Flipped class is a "traditional” educational change. With FC, students have direct access to knowledge
and teachers act as a mentor and mentor, With this model, students must prepare questions to discuss with their teachers,

During discussion, teachers can focus on the application and more thorough handling of leaming materials, In some ways the

Impact Factor (JCC): 8.8746 SCOFPUS Indexed Journal NAAS Rating: 3.11
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dGiindi manh m@ cla chwong trinh gido dye cac chp hoc theo cach uép cin phat trién nang e hoe sinh (HS). Trong
boi canh hién nay. gido due cin @p trung phit trién ning hee cita HS 14 yéu céu tht yéu boi doy hoc phai dfin dén hinh
thanh va phit trin niing e thye hign cia HS. D& thire hign tinh két ndi, khéic phyc tinh o1 rac khéng cé ¥ nghfa vin
dung caa Kién thire trong ndi dung chuong trinh day hoc: da dang héa cée phuone thire hoe tip theo hudng khad goi
hirng thi v niém dam mé ciia 1S doi véi cée néi dung hoc tp thi day hoc tich hop (DHTH) 13 mét ong nhitng
cach thie day hoc dem lgi hiéu qua. Chuomg trinh gido duc cip THCS duoe thidt ké véi 10 mén hoc bit budc pbm:
Toan, Ngfr van, Nigoai ngir, Cang nghé, Tin hoc, Nghé thulit, Gido dyc thé chét, Gido duc céng dn, Khoa hoe tir
nhién, Lich sir va Dija li (36 GD-DT, 2018). Trong cic mén bl budc ndy, ¢6 2 mén duge tich hop tr cde nhom mén
hoe la Khoa hoe ty nhign (tich hop tir Véat 1. Haa hoc va Sinh hoc), Lich sir va Dia I (tich hop tir mén Lich st va
mon Dia If), Van e dat ra 12 cich thisc day hoc cdc mén hoc ndy nhu thé nao? Gido vién (GV) & cac rimg THCS
can thire hign nhimg yéu cu gi d¢ thye hién durge hoat déng day hoc theo ciic mon tich hop?

Thue 1€ hién nay cho thély c6 rat nhidu trudng THCS va GV con chua tudmg minh vé cich 18 chire day hoe chc
mon theo hirdng tich hop, chua phén dinh duge viée day hoe eae mon tich hop theo chuong trinh va DHTH céc mén
dfc lap. Didu ndy s& 10 nén rao can tam 1 khién cho GV chua 1w tin trong 10 chite DHTH dén dén han ché vé higu
qua day hoe & cAp THICS n6i rigng, déng thoi 1am anh huong dén két qua cia vige thire hién Chuong trinh gido duc
phd théng 2018 trong ca nude (Chu Thi Hio, 2020). Do dé, bai bao trinh bay mét s6 véu o ddi véi GV THCS
trong DHTH dé thyc hién Chuong trinh gido duc phé théng 2018.

2, Két qua nghién cfiu
2.1. Gida vien clin hich 10 mye tiéu dgy hoc tich hop @ clp trung hoe co s6

DHTH thyc hién trong céc clp hoe clia bde phé théng khéng phai [ cich thire 16 chire day hoc mdi, tuy nhién trude
cae yéu chu ciia Chueng trinh gido duc phd thong 2018 thi viée DITH & eAp THCS é thanh mét yéu ciu bit bupe dé
thye hign dimye vige doy hoe 2 mén thube rhém ede mén hoe b bude. Cacl thive irién Kini DHTH heo chuong trinh
cfl 1a thiét ké céc bai hoe kétndi cac man hoc, bai hoe, chuong hoe tras thanh cAc chi dé hoc thp mang tinh ma réne dé
120 himg tha hoc tap v md réng kién thize cha HS. Noi cdch khac, ede terdmg mudn néng cao higu qui day hoc thicha
déng xdy dimg cac chi dé hoe 1ap dura trén didu kién thirc 1& cua nha trikmg, Song, tinh chit cia hoat dong DHTH wong
Churong trinh gido duc phd thing 2018 & cip THCS dirge ndng 1én mét mire 46 méi, khi d6 vise DHTH 4 dé thire hign
day hoc mbn hoe biit buge trong chuong trinh. Dic biét, s phit hop coa DHTH véi yéu chu ctia Chuong trinh gido duc
pho thing 2018 thé hign Ejrdu’; quan dicm day hoc nhiim ning cao nding e cia ngudi hoe, gitp ngudi hoe cd day di
pham chit v niing luc dé gidi quyét cic van dé cia cude sbng hign dai. Day hoc theo hdng tich hap phét huy duge
tinh tich eye ctia HS. 26p phin déi me néi dung va plurong phap day hoe (B GD-DT, 2016, 17 10).
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1. Mé dau

Kiém tra, ddnh gid (KT, DG) theo llming phdt lriél! phdm chdt va niing luc 1a yéu ciu tit yéu déi véi cdc mén hoc
va hoat dong gido dyc theo Chuong trinh gido dyc pho thong 2018 (Bo GD-DT, 2018, 2020). Xu hudng hién dai ve
KT, DG duoc thé hién & chd: danh gia mire dé dat duge cia hoe sinh (HS) so vdi cée yéu ciu can dat vé phdm chét,
ndng lyre dat ra cho moi giai doan tham gia Hoat djng trai nghiém, hudng nghiép (HDTN, HN), nhim xdc dinh vi tri
va ghi nhdn sy tién b ctia mdi [1S trong qud trinh pht trién cda ban than, khuyén khich va huéng cho 11S uep tuc
rén luyén dé hoan thién. Chinh vi vy, KT, PG trong HPTN, HN mang nhimg dic trung riéng so véi cdc mon hoc
khac, cu thé: (1) KT, DG trong HDTN, HN tp trung chil yéu dén ddnh gid thai do, hanh vi, mitc d3 sdng tao ciia HS
trudic, trong va sau qud trinh trai nghiém; (2) Tur dénh gia dugc coi 1a hinh thitc quan trong nhét trong dénh gid dbi
vl HDTN, HN; (3) Theo Chw(mg trinh gido duc phd théng 2018, str dung nhdn xet, khéng str dung diém dé ddnh
gida HDTN, HN. Mc d¢ danh gia bang nhdn xét dugc ghi vao hoc ba; (4) Panh gid két qua gido duc trong HBTN,
HN theo hudng phat trién pham chét, niing lre HS cin quan tam dén dic thii cia HDTN, HN ciing nhir dic diém
tdm - sinh li ciia HS (B GD-DT, 2020; ARC, 2014; D4 Minh Trang, 2020).

Thue t¢ hién nay, 6 rat nhicu u'tmng THCS va glao vien (GV) con chura tuong minh vé cach thiét ké cong cu ddnh
2id dé do duoc mirc db dat duoc ciia cic pham chét va nang hre cin dat cia HS. Didu nay dé khién GV nay sinh tim
li chan nan khi gdp kho, 1ap lai théi quen thiét ké cong cu danh gid theo chuang trinh tiép c4n ndi dung trude ddy. Do
d6, b bao trinh by mét s yéu cau ddi véi GV THCS trong thiét ké bd cdng cu KT, DG, gidp GV tudmg minh cach
thuc hlén va vén dung ¢d hiéu qua trong qué trinh thiét ké cong cu dénh gid két qua HDTN, HN cia ban thén.

2. Két qua nghién ciru
2.1. Gido vién cdn hiéu ro quy frinh dinh gid frong Churong trinh gido duc phﬂ thong 2018

Biénh gid trong HBTN, HN la mét qua trinh duge thiét ké chat ché tir khiu du tién cho dén khau cudi cling clia
hoat déng danh gid. Quy tunh nay dge mo ta nhur sau (so a6 trang beén):

Vi quy trinh trén, GV cén hiéu rb timg bude ciia quy trinh nhur sau:

- Budc 1. Xac dink ding muc dich danh gia, muc tiéu chi dé trdi ng}'rien: §& danh gia: Viée xic dinh dung mie
dich ctia viéc danh gié sé& chi phéi vie lya chon cée phuong phép danh gid, tir d6 lya chon cdc cdng cu danh gid can
thiét ké. Muc tiéu ciia chii d& HDTN, HN cdn diroe GV hiéu 1 dé lam can cir cho viée xdc dinh ddu ra cia qud trinh
danh gia, dé déi chidu vai thdng tin thu dugc trong hoat dng KT, DPG.

- Bude 2. Xdy dung ké hogch KT, DG: Viée danh gid theo hudmg phat trién pham chit va nang lyc 12 mgt qua
trinh dién ra twong doi dai; & mdi giai doan tham gia hoat ddng, nhimg biéu hién vé pham chdt va nang luc cia HS
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1. Mé dhu

Hoat ddng trai nghiém, hudng nghiép (HDTN, HN) Ia hoat dong gido dyc bit budce, duge dua vao Chirong trinh
gidgo dyc phd théng méi (B GD-BT, 2018). Do céc yéu cau méi dat ra, trong qua trinh Lhuaﬂ bi cho vige thire hign
chuong trinh chinh thitc vao ﬂlang 9/2021 cua cdc trudmg THCS dang gap phai nhimg véan dé nhir: TS chire thidt ké
HBTN, HN nhu thé nao? Gido vién (GV) cin dya vao clin cir ndo dé lya chon céc phuong phap va hinh thirc thiét
ké IDTN, 1IN phi higp dé dap (mg yéu cau phat trién nang lye cho hoe sinh (Hb}u truimg THCS., Co lhe ndéi, quy
trinh thiét ké HDTN, HN cd nhiéu dlem khéc biét véi ké hoach gido duc ngoai gio len lop trude day. Bleu nay dang
gdy nén nhimg ban khodn d3i véi can bé quan Ii va GV ctia nha trudng. Dé gitip GV ¢6 nhitmg thong tin vé quy trinh
va nhimg cén cir lya chon cde phuong phép vi hinh thire 16 chite HBTN, HN phi hap, ehiing t6i sir dung phm hap
cde nhém phuong phap nhu: nghién etru If thuyét (1dng hop va phan tich @i liéu vé HDTN, HN, so sdnl, dbi chiéu
gitra FIDTN, HN voi hoat ddng gido duc ngodi gidr lén 16p...), nghien cuu thye uen (nghien ciru san pllam cua GV
trong hoat dong tdp hudn HDTN, HN), hoi y kién chuyén gia, quan sat s pham hoat déng thiét ké ciia GV... dé
phén tich r5 quy trinh ndy véi cde bude cu the glup GV nghién ciu va 4p dung trong xdy dimg ké hoach HDTN, HN
phit hop véi dic diém HS va didu kién thue tién cia nha tnrdmg,

. Két qui nghién citu

Dé lra chon duge cdc phuong phép va hinh thire t5 chite HDTN, ITN phi hop, edn thire hién theo mét quy trinh
nhr sau:

2.1. Xde dinh muyc tién ciia chi dé dé dinh hudng liea chon phwong phdp va hinh thite

Diém khac biét ciia hoat ddng g1éo dyc ngoai gidr 1&n 1dp v HDTN, HN & trudmg THCS duroe thé hién & khau
x4c dinh muc tiéu ctia chii dé. Viée xéc dinh muc tiéu trong HDTN, HN doi héi GV phai biét cach thao tdc dc chuyen
hda 11r ¢4c pham chit va ning lye chung, ning lue déc thu trong chuong trinh HDTN, HN va yéu cau cfn dat gin
v&i mdi khoi lop nhét dinh thanh muc tiéu ctia chi de Khi x4c dinh muc tiéu ciia chit & HDTN, HN, cén hudng (G
viée trd 13 céce cdu hoi sau: Sau khi tham gia chi d& HDTN, HN, HS sé dat duge cdc phim chét va nang hee chung
nao, nang lue dc thi nao ctia HDTN, HN? Trén co s¢ nhimg yeu ciu cin dat cia mach ndi dung d4 x4c dinh, nhitmg
muc tiéu cy thé nao gin vai chi dé da dugc ké dén? HS c6 thé dat duoc dén mie d6 ndo vé cic phdm chdt va ning
lyc edn hinh thanh sau cha dé (BO GD-DT, 2020, tr 102)?

Céch dién dat muc tiéu cy thé tufin theo quy tic “SMART”, d6 I4: myc tiéu cAn cu thé (Specific), muc tiéu phai
do hrdmg durge (Measurable), myc tiéu dam bao tinh kha thi (Achievable), muc tiéu phai huémg vao két qua (Result),
muyc tiéu phai gidi han thoi gian (Timebound) (Karen Warren, 2009; Kolb, 1984). Théng thutmg, dé xac dmh muc
tiéu day di va chinh xdc nhat, GV cin cha ¥ dén tinh trong quan giita ce myc tidu da viét trong chu d véi timg
hoat déng d4p (mg muc tiéu cia chi dé. Chinh vi vay, viét muc tiéu dong nghia s& dinh huéng viée lyra chon phuong
phap va hinh thirc t chitc cde hoat déng thanh phén ciia chi d&. Can cir trén muyc tiéu cia mach ndi dung va chu dé
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Intreduction

Professional activity is a familiar term to every teacher because it is a regular activity of the school. This is one of the
fostering teaching methods to improve the professional ability of teachers, resulting in the development of educational
quality for students in general (Lee, 2008). However, professional development activities reveal issues that need to be
changed. Firstly, the quality of professional activity is not good. In project time and principally, in the exchange of
experience this is conducted in a formalistic manner, and thus teachers are not engaging in the discussions. The
guidance on content preparation for professional development activities is superficial and not convincing, so it does not
datbract the focus of teachers. The subject content taught to students is limited, and does not go sufficiently deep into
tackling the major problem of profession and pedagogy, which can help to remove the difficulty for teachers; plus, new
and arduous issues are not discussed. Because the purpose of an external person attending a lesson is to evaluate
teachers' ability, it puts pressure on both teachers and attendees [Duc, 2016). Teachers listen in silence, and the
presenters become the judges (Ylonen & Norwich, 2012). To integrate professional development and teaching
capability for teachers effectively and firmly, the authors see the professional development activities according to a
dewvised Lesson Study model (Schipper et al., 2020; Yildiz, 2017 ).

As improvements are required in Vietnamese education’s fundamental and comprehensive innovation in the context of
globalization and technology revelulion, the education sector must change in every aspect. Particularly, improving the
quality of the teaching is the most significant determinant (Do et al., 2020). "Lesson Study” is a method to enhance the
technical ability of teachers, develop the teaching and learning quality in the classroom to enhance student's outcomes
through researching teaching activities in a specific lesson (Frernandesz & Yoshida, 2004). Until now, Lesson Study is
recognized as a model and puts teachers at the center of professional development activities with the desire to
understand the study needs of their students.
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The Lesson Study model has also been introduced in many countries around the world and has attracted the attention
of educators and scholars, including the United States (Frernandesz & Yoshida, 2004; Lewis, 2019: Stigler & Hiebert,
2000), Japan (Murooka, 2007; Saito et al., 2006; Saito & Tsukui, 2008a), the United Kingdom (Ruthven, 2005; Ylonen &
Norwich, 2012) Australia (Widjaja et al,, 2017), Hong Kong (Lee, 2008), Taiwan (Jhang, 2020), Germany or Turkey (Xu
& Pedder, 2014). The American Federation of Teachers has affirmed that Lesson Study is an effective form of
professional training for teachers (C. Lewis et al., 2004),

In the South East of Asia, the Lesson Study model has been introduced in several countries and territories such as
Brunei (Abdullah & Leung, 2019), Indonesia (Saito et al., 2006), Malaysia (Lim et al,, 2016) Thailand (Inprasitha, 2011),
Singapore (Goh & Fang, 2017) and Vietnam (Kieu, 2018; Saito et al, 2012; Saito & Tsukui, 2008b). The above studies
mainly focus on applying the model of Lesson Study to teaching at primary and secondary schools. For example, in
Vietnam, from 2014 the Ministry of Education and Training has been ordering the implementation of the Lesson Study
model from grade schools to secondary schools (Ministry of Education & Training, 2014a). In this model, the meetings
for professional development are required to be organized at least twice per quarter. 100% of teachers have followed
exactly the requirement. According to the survey involving 398 teachers about applying the Lesson Study model in
Vietnam, about 98% of the respondents agreed that taking part in professional development activities have enhanced
their teaching abilities, also 92% of these interviewees believed the Lesson Study model is the most effective model to
develop teachers’ capabilities (Duc, 2016). Lesson Study is always received warmly, even though the culture and
education programs of each country are different (Ministry of Education & Training, 2014b).

Most of the activities introducing the Lesson Study model In the countries mentioned above are aimed at groups of
teachers in all subjects in the school, but especially Mathematics, (Lim et al,, 2016; Yoshida & Jackson, 2011; Vui, 20 15).
However, in some cases, such as in Indonesia and Vietnam, the whole scheol is involved in the very first step of the
Lesson Study model/method (Saito & Tsukui, 2008a; Tsukui & Saito, 2018). Many educators and researchers who are
interested in the Lesson Study model realize that it helps to change the teaching and learning practices of teachers, as
well as enhance the school culture (Coenders & Verhoef, 2019; Schipper et al.,, 2020; Widjaja et al,, 2017; Ylonen &
Norwich, 2012).

In Vietnam, the Lesson Study model is the first project planned and conducted to promote the act of placing students as
the center of the education (student-centered content) at school. The Ministry of Education and Training of Vietnam
and the Japanese International Cooperation Agency (JICA) have conducted this project since October 2004, with five
pilot schools. One of the famous places applying professional development activities through the Lesson Study model
from 2006 to 2007 is Bac Giang with five primary schools in the Luc Nam and Yen Dung district, namely, Lao Ho
primary school, Bich Son primary school, Doi Ngo primary school, Nghia Phuong 1 primary school, Tan My primary
school (Tran et al, 2016). The positive results from these pilot schools are used as the basis for the Ministry of
Education and Training to implement the Lesson Study model at also in middle schoal, high school, and continuing
education center.

"Lesson study” is developed from the doctrine of some educational scientists. Firstly, Vygotsky's Theory of Zone of
Proximal Development: "Zone of Proximal Development" according to Vygotsky is defined as "the difference between
what a learner can do without help and what he or she can achieve with guidance and encouragement [rom a skilled
partner” (Luckin & Du Boulay, 2016).

Secondly, Mikhail Bakhtin's theory of dialogic circle: People learn through interactions between dialogic circles.
According to the theory of Mikhail Bakhtin, human learning has profound social significance. The process of teaching in
general and learning, in particular, is not only the vertical interaction between teachers and students but also
horizontal interactions, between students and students, and between students and learning materials. Interaction
through the circles of dialogue is not only a physical tool but also a powerful psychological tool to motivate learning
(Radunovié, 2014).

Thirdly, behavioral theory: Learning is behavioral change. The theory indicates that learning is a simple process in
which complex relations will be divided into logically arranged learning steps that make it easy to understand
knowledge and skills. Through content stimulation, teaching methods, learners have reactions that create learning
behavior and change their behavior. The behavioral theory does not take into account internal factors but limits the
study of learning mechanisms to observable external behaviors. The Important principle is to divide the learning
content into small knowledge units, organize for students to acquire knowledge and skills in a sequence, regularly
check outcome results to make possible changes to the learning process (Bolling etal., 2006).

Therefore, the specific research questions were to:

1) How to develop teaching capacity for young teachers through the combination of lesson study model and micro-
teaching method?

2) What are the results achieved in developing teaching competence for young teachers th rough the lesson study model?
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Methodology
Research Goal

By studying the practice of teaching chemistry by young teachers, the researchers have developed an extensive system
of vital chemistry teaching capabilities necessary for teachers at high school, according to the professional development
course by the Ministry of Education and Training in 2014.

The Lesson Study plan comprises two broad groups, which are:
e The capability for planning lessons and

¢ The capability for implementing lesson plans according to the Lesson Study model (Ministry of Education &
Training, 2014h)

Sampie and Data Collection

The author implemented the pedagogical experiment through the teaching of chemistry in the school year of 2018-
2020 in 56 different secondary schools in northern mountainous areas. 62 young teachers teaching Chemistry, who are
under 30 or have less than 8 years of teaching experience, were selected as the only research target. The number of
participants in this research is from five different Northern provinces of Vietnam, which are Thai Nguyen (15 teachers),
Cao Bang (15 teachers), Tuyen Quang (15 teachers), Lang Son (10 teachers), Bac Kan (7 teachers). They participate in
designing and organizing Chemistiy lessons and later, the author evaluates the progress of young teachers and the
impact of the Lesson Study model on their teaching performance.

The process used in the research included 4 stages: (1): Design of the Study; (2): Organize Demo teaching and attend
lessons; (3): Reflect and discuss lessons; (4): Apply to practical teaching. Conducting the pedagogical experiment is
expected to show the feasibility and soundness of the proposed measures.

Stage 1: Design of the Study
a. Select a Lesson

Teachers choose a content, topic or lesson that interests the young teachers and students the most. This content, topic or lesson
is what teachers have difficulty in teaching and students find hard to understand. The contents that are of interest of voung
teachers and students are one element to consider in developing curriculum.

b. Plan a Lesson
e Preparelesson plans

When designing lesson plans, teachers together predict students' thinking, how they perceive lessons, and their reactions to
what teachers teach, At the same time, teachers also put themselves in the position of students and imagine as a first-time
learner to see the difficulties in salving problems raised in the lesson from which to find suitable methods. On that basis, the
authors study and identify 10 criteria for the capability for implementing lesson plans (Duc & Chien, 2014; Ministry of
Education & Training, 2018) (presented in Table 1).

Table 1. Table of criteria evaluating the capability for making lesson plans through teaching a lesson

Evaluale the level of capability for
Criteria evaluating the capability for making lesson making lesson plans/ Point
plans Levell Level2 Level3 Level4
(1 point) (2points) (3points) (4 points)

No. Comment

State lesson goals (knowledge, skills, and attitude).
Identify core knowledge and the focus of the lesson.
Build lesson structure (Ministry of Education and
Training).

Estimate time for each activity.

Propose teaching approaches methods, facilities, and
forms.

Table describing the activities of teachers and students
during class.

Develop a question system (The teachers),

Predict possible problems arising during dass,

Build a feedback tool (Questionnaires after the
lessons)

10  Form of lesson plans

Total points/40
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1. M dau

Chuong trinh gido duc phd thong ban hanh theo [hong tu s6 32/2018/TT-BGDDT ngdy 26/12/2018 dua hoat
dong trai nghiém [HDTN) trcs thanh hoat dong gido duc bit buoc, quy dinh thisi luong oy thé s6 tiét véi cc ning lyc
dic thii va cac yéu cdu cdn dat tmg véi timg khéi 16p. Chinh diéu niy gy ra khd khain I6n d6i véi GV tiéu hoc trong
qué trinh Kp ké hoach 15 chire hoat d(,mg gido duc. Sy Ihay ddi cla chuong trinh HDTN (hoal dong, glao duc theo
nghia hep) duge quy dinh s6 lugng tiét va loai hinh tiét gidng nhir mét mén hoe khién nhidu GV béi rdi khi thibt ké
ké hogeh hoat déng gido duc dé tb chirc cho HS (Bé GD-BT, 2018).

Trong ndi dung tAp hudn Module 4 thude Chuang tinh ETEP ciia B) GD-PT vé *Xéy dung ké hoach day hoc
va gido dyc nha mrong theo huéng pht trién phAm chdt, nang hre FIS tidu hoe” cho GV ¢ét can cap tiéu hoc, ké
hoach HDTN ¢4 03 cdp d6, dé 1: ké hoach gifo duc nha truong, ké hoach hoat déng gido duc cia td chuyén mén va
ké hoach HDTN eiia GV (con goila ké hogch bai day) (B GD-DT, 20214, 2021b). Cich tiép can nghién ciru trong
bai viét nay chi dé cip dén viée bo: dudmg néng luc 13p ké hoach HDTN (ké hoach bai day) cia GV tiéu hoc. Dé lap
ké hoach bai day HDTN, GV cin ciin cif vao nang luc cia HS va diéu kién thye tién ciia mdi trudng tiéu hoc tai dia
phurong dé x4y dung cho phu hop. Céac hoat d@ng gido dyce trai nghiém, ngoai viéc hudng tdi muc tiéu hinh thanh
cde ping lue chung cia HS wp tiéu hoc, con cin ddm béo hinh thanh duge 03 ning luc dic tha cua HDIN, d6 la:

Niing lue thich 0 mg v cudc: s&ng' ng luc thiét ké va 16 chire hoat dong; Nang lyc dinh hudng nghé 11gh|ép Viéc
xac dinh yéu ciu cin dat gau v6i moi ning ning luc dic tht clia HDTN dit ra cée yéu ciu khie nhau déi véi HS &
mdi nhi trudng, Vi viy, mudn lap k& hoach cha dé HDTN phti hop, GV tai cac truong tiéu hoe can hiéu ro v& dic
diém HS ciing nhur diéu kién thye ti€n cia nha truémg, ciia dia phirong.

Qué trinh béi duting niing Iuc 14p ké hoach bai day HDTN cho GV tiéu hoc duoc tién hanh t:én co s& xée dinh
duge cde ndng lye d duge hinh thanh ciia GV. N&i dung bdi dugng ndng lue cho GV tp trung vao mét s§ ki nang
cy thé ma GV cé.n c6 trong qua trinh t4 chitc céc hoat déng gido duc & trudmg tiéu hoe nhu: xac dinh chil dé va muc
tiéu ciia chi dé; xdc dinh loai hinh hoat dong tuong (mg voi chil d¢; x4c dinh thi gian thye hign; xiy dung chi tiét
céc hoat ddng trong chit @8; dnh gi4 va hoan thién ké hoach chi dé (Bo GD-DT, 2021a; Cyc Nha gido va CBQL cor
s&r gido due, 2017).

Bai bdo trinh bay cdc khéi niém lién quan; ndi dung céc ning lye cén boi dudng cho GV tiéu hoc dé lap duge ké
hoach bai day trong HDTN; néu mét s6 yéu cu dbi véi GV va CBQL trudmg tiéu hoc khi t6 chirc bdi dudng nang
lye cho GV dap ting véu céu trién khai chuong trinh HDTN cia cdp tidu hoc trong giai doan hién nay.
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ABSTRACT

The capacity to organize experiential activities is the main factor determining the quality and
effectiveness of organizing experiential activities in primary schools to meet the requirements for
implementing the 2018 GDPT program. Reality at primary schools in Vietnam in general and Thai
Nguyen provinee, in particular, have paid attention to capacity building for teachers. To have a basis for
organizational training, assessing most accurately the component competencies in the capacity to organize
experiential activities for teachers is a job that needs to be thoughtful. The ability to otganize experiential
activities of elementary school teachers according to the research approach of this topic is understood as
the flexible application of knowledge and skills to build ideas, design and organize Effectively conduct
experiential activities to form and develop in learners the qualities and abilities that meer the requirements
of the 2018 general education program.

KEYWORDS: education program, experiential activities, primary schools

I Introduction

Primary school teachers' capacity to organize experiential activities includes component capacities
belonging o the following 3 groups:

"The firat group is the ability (0 build plans to organize experiential activittes, including Knowledge about
the program and the requirements to be met for experiential activides; skills to identify and analyze the context of
organizing experiential acuvities suitable to the school's conditions; skills to identify and express the goals of
experiential activities; skills in selecting content, methods, means, and techniques for organizing experiential
activities; Skills in applying the process of organizing experiential activities in planning [1].

The second group is the ability to deploy and organize expenential activities including skills to identify
student characteristics in experiential activities such as students' interest, ability to cooperate and perform tasks;
skills in operating methods of organizing experiential activities, means, and organizational techniques; Good
communication skills with students during activities; Skills to handle situations that arise in students’ experdences [2].

The third group: capacity to test and evaluate in experiential activities includes: Knowledge about testing
and evaluating in experiential activities; Skills in selecting and determining testing and evaluating goals for students
in experiential activities; Skills in designing assessment tools appropriate to goals, methods, and forms of experiential
activities; Skills in applying testing and evaluation principles and processes; skills to process and use information in
testing and assessment according to the development of student capacity.

2 Research methods and methods
* Research purpose: The study surveyed the current status of the competencies of 350 primary school
teachers from 20 primaty schools in Thai Nguyen province with the desire to accurately assess the current status of
the above competencies of teachers as a basis, Propose an effective training process based on the practical capacity
of organizing experiential activities of teachers in primary schools to meet the implementation requirements of the
2018 general education program.

* Research methods
Step 1: Prepare for the survey: Build the survey form, interview form, criteria convention, and scale
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- Expressing competencies inta survey conient

- Select criteria for competencies with a descniption of thar criterion for teachers to rescarch and choose
the appropriate level for their capacity,

- Forming the levels of the scale: according to the 5-step Likert scale

- Finalize the official opinion survey

- Anticipate questions in the interview form to combine with teacher interviews with some content

Step 2: Conduct the survey

- Make a list of teachers participating in the survey, distribute survey forms; Ask each teacher to answer 1
survey independently. Return the ballot after you have answered all the questions

- In-depth interview: Randomly ask some teachers with prepared questions or after observing the teachers
answering the questionnaire, they can ask directly if any problems arise.

Step 3: Collect and process the results after the survey

Apply calculation formulas to quantify the level of content according to survey results. Using the 5-step
Likert scale selected in the survey,

Distance value = (Maximum - Minimum)/n = (5-1)/5=0.8.

Table 3.1: Scale convention and evaluation criteria

Number | Average score Rating level Specific criteria

Inability to organize expenential activives, ineffective
implementation of experiental acdvity topics in the
program

1 1,00 - 1,80 Weak

Know how to implement some skills of organizing
1,61 -2,60 Below average experiential activities, implementing less effectively the
topics ol expentental acuvities 1n the program

a3

Mastering several skills in organizing experiential activities,
3 261 =340 Average effectively implementing nuseveraliliar and popular
expertential topics in the program

Relatively proficient in the skills of organizing expedential
activities, with relatively high efficiency in implementing
expetiential topics in the program

4 541 -4.20 Good

Proficient in the skills of organizing experential activities
5 421 - 5,00 Vety Good and effectively implementing experiential topies in the
program

3 Research results
3.1. The current situation of teachers' capacily to organize experiential activities in primary schools in Thai
Nguven province, Viemam
31,7 Resulls of swrveying the ewrrent state of capacity to develop plans to organice experiential activities
To conduct the survey, the tesearch team used a questionnaire with the question: How do you rate your ability to
plan experiential activities? The survey results are shown in table 3.2:

Table 3.2: Current status of capacity to plan experiential activities of primary school teachers in Thai
Nguyen province, Vietnam

N Survey opinion
u
St
;1 c:j:;z: Respondents Very good Good Average Below Average | Weak Average
e score
£ QrY Yo QryY Yo OTY Yo QTY %o QTY %o
Skills n
ji [gelatiing Teacher 41 11,7 |53 151 [219 |626 |32 91 |5 14 |33
content,
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methads,
means, and
techniques
for
organizing
experiential
activities

Knowledge
of the
program and

the

-1

{8

Teacher 102 29.1 38 10,9 201 574 2,0 0,6

requirement
s of the
expetience

activity

3,7

Skills to
identify and
analyze the
context  of
the
otganization
. Teucher 34 0.7 144 a1 | 143 400 |21 60 |8 23
experential
activities
approprate
to the
conditons
of the

school

3,5

Skills to
identify and

xpress  th
express e 23

Teacher 45 12,9 58 16,6 152 434 72 20,6 6,6

goals of
experiential
activities;

3,1

Skills in
applying the
process  of
otgantzing Teacher 28 8,0 62 17,7 192 54,9 | 47 134 |21 6,0
experiential

activities  in

planning.

3.1

GPA

33

The capacity of elementary school teachers in Thai Npuyen province to build experiential activity plans is
at an average level (average score: 3.3) in which the different component capacities of the capacity group are also
different. The survey shows that teachers know the program and the requirements to meet the capacity for
experential activities at a Good level with an average score of 3.7. In contrast, the skills of determining goals and
expressing the goals of experiential activities along with the skill of applying the process of organizing expetiential
activities in planning are rated at an average level with an average score of 3.1.

Thus, teachers already have the theoretical knowledge about the program and the requirements to be
achieved in the experiential activity program at the primary level, but the transformation of that knowledge in the
construction of an activity plan Teacher experience is average [3]. The problem is to help teachers connect between
the requirements to become the goal of the experiential activity plan and the odentation for the selection of
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Published: 15/9/2023 education program. For the secondary level, integrated teaching has been
implemented by introducing integrated subjects such as Natural Sciences, History
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Fostering, competence, some lessons of some other subjects. This study points out the contents of

integrated teaching, themed, integrated teaching competencies that need to be fostered for teachers in

teachers, secondary school secondary schools, which are: the ability to identify and detect dominant topics
for integrated teaching; competence for planning integrated teaching by topic; the
competence to apply methods in thematically integrated teaching; the competence
to testand evaluate the results of integrated teaching by topic... The simultaneous
development of the component competencies of the teachers' subject-iniegrated
teaching competence will be a direct factor determining, the quality of the teaching
process to meet the requirements of the 2018 general education program.

1. Mé diun

Théng tir 6 32/2018/ TT-BGDDT ngdy 26/12/2018 ¢ia Bo GD-DT chinh thirc ban hanh Chuong trinh gido dyc
phé théng vei viée quy dinh cde mén hoc cu thé, trong d6 ¢d edc mén hoc duge thye hién theo hlrcmr1 tich hop nhur
Khoa hoc tw nhién, Lich sir va Bja li... & cdp THCS (B3 GD-DT, 2018). Xu hudmg day hoe tich hop khdéng mdi,
song khi 4p dung vao Churong trinh gido duc phé Lhung 2018 theo hudng day hoc phat trien ning lye HS thi cdc yéu
clu vé day hoc tich hop s& ndy sinh nhimg yéu ciu mdi nén cin ¢6 sy quan tim, dau tur cla cdc nha trudmg va ban
than moi GV truomg THCS ndi riéng va trrdmg phd théng noi chung Xuat phal tir yéu cdu cla viéc thire hién hoat
ddng day hoc tich hop, ning lye thye hién day hoc cia GV 12 yéu t6 quyét dinh dén hiéu qua thye hién & cac lru'crng
THCS. Thure té hién nay cho ‘Lhay, nang luc day hoc tich hgp ctia GV chira dong déu, do dé chua thong nhat ue hiéu
quatnen khai day hoc tich hgp trong cdc mén hoc, & cde nha trudmg, khu vire khdc nhau, Viéin dé dit ra 13 cAn t chire
boi dudng ning lye cho GV dé phat trién cac ning lue dé mét cach dong ba (Nguyén Thi Ngoc, 2021).

Qui trinh boi dudng ning luc day hoc tich cho GV THCS duroc tién hanh trén co 50’ xde dinh duge cdc ndng Ich
d duge hinh thanh cda ho. NoI dung boi dmmg ndng lyc cho GV tap trung vio mot sd ki nang cy thé ma GV can
c6 trong qud trinh td chite day hoe tich hop mén hoe & trudmg THCS nhur: xde dinh cha dé wu thé cia mén hoc dé
thue hién day hoc tich hop, nang huc 1dp ké hoach bai day tich hop, néng lue hra chon va sir dung phirong phdp day
hoe tich hgp. .. (Duong Tién Sy, 2002; B4 GD-DT, 2021).

Bii bdo trinh by cdc yéu cau déi vi hoat dong bdi dudng ning lye day hoe tich hop theo chit d& céa GV THCS; néi
dung cac ning lyc can boi duting cho GV THCS dé thyre hién duroc bai day tich hc:p theo chi d& trong cde mén hoc trong
chuong trinh gido duc THCS theo hm.mg phat trién ning lue HS. Trong eéch ucp cdn nghzen cliu cua bai béo, tic gia gﬁn
vdi dic thil ndi dung ctia mén Lich sirva Dia li @ néu céc vi du minh hoa nhim gilp ngudi doc | hiéu rd hon vé cich xde
dinh cdc ngi dung nzing lyc thanh phdn ciia ning lwe day hoc tich hop theo chu dé can bdi duting cho GV THCS.

2. Két qua nghién ciru
2.1. Yéu cau &t ra doi véi hogt ding boi dwedng ning lec day hoe tich hop theo chui @ cho gido vién tricong
frumg hoc co' sé¢

Khi thyre hién Chueng trinh gido due phﬁ thong 2018, nhimg thay d6i vé nang lue cia GV néi chung va néng lyc day hoc
tich hop theo chil déc&aGVlayeucautafyémnéhanﬂmmm GV phai quan tm ty bdi dudng, trren luye;m dﬁngl}m cic nha
hutmg ciing cin chi trong dén viée tip huan, bi dutng dé phat trién cac nang lwe d6 cho GV. Brép tmg yéu ciu ctia hoat déng
bdi duting néing hre day hoe tich hop theo chii dé, nhé trrdmg cAn quan tm dén mét s6 van dé sau trong qua trinh bdi dutng:
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Abstract

This study examines the capacity of primary school teachers to design, organize, and evaluate
experiential activities, utilizing a robust measurement framework grounded in the 2018 General
Education Program. The evaluation encompasses 540 teachers, drawing on diverse sources,
including questionnaires, regulatory documents, and input from educational stakeholders. The
findings highlight commendable strengths in planning and organizing experiential activities, with
324 teachers demonstrating excellent or good capacity. However, critical gaps are evident,
particularly in contextual analysis, testing tool design, and information processing, reflecting a
need for targeted professional development. The measurement frameworlk, caleulated with a
distance value of 0.8, employs a scale categorization that offers nuanced insights into the varying
impact of experiential activities. The study underscores the significance of targeted professional
development initiatives tailored to address identificl gaps Curviculum ndapiations are
recommended to leverage successful strategies, and informed decision-making is facilitated by
evidence-based policies. The findings advocate for a culture of continuous improvement in
educational practices. While the study provides valuable insights, limitations include contextual
specificity, potential subjectivity in self-reported data, and the exclusion of student perspectives, A
quantitative emphasis, reliance on a single methodology, and a sample size of 540 teachers may
impact generalizability. This research informs educational stakeholders, policymakers, and
practitioners about the current state of experiential education in primary schools. The study,
within its limitations, contributes actionable insights to enhance the effectiveness of teacher
training and curriculum design, fostering an environment conducive to experiential learning
practices.
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Contribution of this paper to the literature

This study adds to the literature by highlighting experiential activity planning and
organization skills. This study stresses the significance of targeted professional development
programs to remedy inadequacies. To use effective approaches, modify the curriculum Policies
based on evidence aid decision-making.

1. Introduction

Experiential learning stands as a cornerstone in contemporary education, offering students a dynamic and
immersive approach to acquiring knowledge. The effectiveness of this pedagogical approach is intricately tied to
the capacity of educators to design, organize, and evaluate experiential activities. By incorporating real-world
experiences into the curriculum, students are able to apply theoretical concepts in practical settings, fostering a
deeper understanding of the subject matter. Additionally, experiential learning promotes critical thinking,
problem-solving skills, and collaboration among students, preparing them for the challenges they may face in their
future careers. This study delves into the nuanced evaluation of teacher's proficiency in these dimensions, shedding
light on areas of strength and identifying crucial avenues for improvement. As educational paradigms evolve,
understanding and enhancing the competencies of teachers in experiential learning become paramount (Ghafar,
2020; Miller, 2023). Through a meticulous examination of their capabilities, this research aims to contribute
valuable insights to the ongoing discourse on fostering effective experiential education in primary schools. By
identifying the specific challenges that teachers may encounter in implementing experiential learning, this study
seeks to provide practical recommendations and strategies for overcoming these obstacles. Additionally, the
findings of this research can inform professional development programs and curriculum design efforts aimed at
equipping teachers with the necessary skills and knowledge to effectively engage students in experiential learning
activities.

The delicate balance between theoretical understanding and practical application shapes the landscape of
experimental learning in primary education. Fxperiential learning in primary education involves providing
students with hands-on experiences that allow them to apply the knowledge they have gained in the classroom.
This approach not only helps students develop a deeper understanding of concepts but also enhances their critical
thinking and problem-solving skills. Additionally, experiential learning encourages active engagement and
collaboration among students, fostering a more dynamic and interactive learning environment (Asad, Naz, Churi, &
Tahanzadeh, 2021; Bhati & Song, 2019). As pioneers like those in one's study advocated for learning by doing,
contemporary educators grapple with the challenge of integrating experiential activities seamlessly into the
currituru m (Vlachopoulos, I'horkelsdottir, Schina, & Jonsdottir, 2023). I'hese researchers emphasize the need for
educators to design experiential learning opportunities that align with the learning objectives and content of their
courses. They suggest that incorporating real-world examples, simulations, and hands-on projects can cffectively
bridge the gap between theory and practice, allowing students to apply their knowledge in meaningful ways. The
first dimension under scrutiny is the teachers' ability to design experiential activity plans. However, there is still
room for improvement in terms of ensuring that these activities are closely aligned with the specific learning
objectives and content of the courses. It is important for teachers to carefully consider how each experiential
learning opportunity will contribute to the overall educational goals of their students. Additionally, ongoing
professional development and collaboration among teachers can further enhance their ability to design effective
experiential activity plans. This is consistent with the fundamental tenets of experiential learning, which
underscore the value of purposeful and meticulously organized exercises, This is consistent with the fundamen tal
tenets of experiential learning, which underscore the significance of deliberate and meticulously organized tasks
(Jaiswal, 2019; Kolb & Kolb, 2009). Teachers can guarantee that students can employ their acquired knowledge and
abilities in practical situations by coordinating experiential learning opportunities with pertinent course content
and learning objectives. Engaging in such activities not only enriches their comprehension of the material but also
facilitates the growth of crucial aptitudes, including critical analysis, cooperative thought, and problem-solving. In
addition, confinuous professional development and collaborative efforts among educators can furnish them with the
essential resources and support to develop and execute experiential activity plans that genuinely cater to the
requirements of their pupils.

However, the observed gap in skills related to analyzing the contextual aspects of organizing experiential
activities signifies a critical area that necessitates attention. Contextual analysis is pivotal for tailoring activities to
the unique needs and environments of each classroom (Ramzan, Javaid, Kareem, & Mobeen, 2023). Without a deep
understanding of the context in which experiential activitics are implemented, educators may struggle to
effectively engage students and meet their learning objectives. Additionally, considering the specific needs and
environments of each classroom can enhance the overall effectiveness and impact of these activities on student
learning outcomes (El-Sabagh, 2021; Mufioz et al,, 2022; Thai, De Wever, & Valcke, 2020). Therefore, developing
skills in contextual analysis is crucial for educators to create meaningful and relevant experiential learning
experiences. The identification of this gap underscores the need for targeted interventions to bridge the divide
between theoretical knowledge and practical implementation. Moreover, the assessment of teachers’ skills in goal
identification, content selection, and method choice illuminates areas of strength, yet the room for refinement in
designing testing tools reveals an opportunity for further professional development (Desimone, 2009; Feuer,
Floden, Chudowsky, & Ahn, 2018; Mouza, Codding, & Pollock, 2022). By conducting a contextual analysis,
educators can gain a deeper understanding of thelr students' backgrounds, interests, and learning styles. 1'his
information can then be used to tailor experiential learning experiences that are meaningful and relevant to the
students' lives, Additionally, assessing teachers' skills in goal identification, content selection, and method choice
can help identify areas where they excel and areas where they may benefit from additional training or support. This
ongoing professional development can lead to more effective teaching practices and ultimately enhance overall
learning.

Moving beyond the design phase, the second dimension examines teachers’ capacity to organize experiential
activities. As teachers generally showcase a good level of knowledge and skills in implementing these activities, the
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study echoes the principles outlined in the general education program (Paju, Kajamaa, Pirttimaa, & Kontu, 2029;
Timm & Barth, 2021; Tran, Ha, & Tran, 2023). This alignment between teachers' capacity to organize experiential
activities and the principles outlined in the general education program suggests that these activities are being
effectively integrated into the curriculum. However, it is important to consider the potential variations in teachers'
implementation approaches and the impact this may have on students' learning experiences. Nevertheless, the need
for improvement in certain areas suggests a potential gap between theoretical knowledge and practical application
(Knickmeyer, 2020; Schildkamp, 20 19). Further research should be conducted to explore the factors that contribute
to these variations in implementation approaches and their effects on student learning outcomes. Additionally,
professional development programs could be designed to bridge the gap between theoretical knowledge and
practical application, providing teachers with the necessary skills and support to effectively integrate experiential
activities into their classrooms. This aspect emphasizes the importance of aligning teacher training with the
dynamic requirements of experiential education.

The final dimension explores teachers' ability to evaluate results in organizing experiential activities. While a
reasonablelevel of knowledge and skills is observed, the identified need for improvement in processing and using
information for testing and assessment aligns with the broader literature (Bennett, 2011; Reynders, Lantz, Ruder,
Stanford, & Cole, 2020). This need for improvement suggests that teachers may benefit from professional
development opportunities focused on enhancing their ability to effectively analyze and interpret assessment data.
By strengthening these skills, teachers can make more informed decisions about their students' progress and tailor
their instructional strategies accordingly (Gabriel, Marrone, Van Sebille, Kovanovic, & de Laat, 2022; George &
Wooden, 2023; Okolie et al,, 2022), This highlights the critical role of data-driven decision-making in enhancing
the efficacy of experiential learning environments. Data-driven decision-making is particularly important in
experiential learning environments because it allows teachers to identify areas where students may be struggling
and adjust their instructional methods accordingly (Botvin, Hershkovitz, & Forkosh-Baruch, 2023; Dodman,
Swalwell, DeMulder, View, & Stribling, 202 1). By analyzing assessment data, teachers can gain valuable insights
into each student’s individual needs and provide targeted support to help them succeed. This not only improves the
overall effectiveness of the learning experience but also fosters u more personalized and inclusive educational
environment.

This study serves as a critical examination of teachers' capacities in designing, organizing, and evaluating
experiential activities. By uncovering areas of strength and pinpointing avenues for improvement, the research
contributes to the ongoing discourse on teacher training and the optimization of experiential learning in primary
schools. As we navigate the evolving landscape of education, the insights garnered from this study offer valuable
guidance for shaping more effective and engaging learning experiences for students. The findings of this study
provide valuable insights into the current state of teacher training and the implementation of experiential learning
in primary schools. By identifying areas of strength, educators can build upon their existing capacities and further
enhance their ability to design and evaluate experiential activities. Additionally, the research highlights specific
avenues for improvement, allowing for targeted interventions and professional development opportunities to better
support teachers in creating impactful learning experiences for students.

2. Methods
@ 1. Parlicipant

In Table 1, an overview of the respondents is presented based on their respective districts or cities, schools, and
the number of administrators and teachers participating.

Tahle 1, Dverview of respondents.

District/City | School Administrator Teacher
915 Gia Sang Primry - Secondary School + 15
Luong Neoc Quyen Primary School 5 20
Thai Nguyen | Npuyen Viet Xuan Primary School 1 20
Nguyen Hue Primary Schoal 4 20
Dong Quang Primary School 4 15
Ha Thuong Primary School 5 20
Dai Tu Phuc Linh Primary School 5 20
| Ky Phu Primary School 5 20
Deng Hy Nam Hoa Primary School i 20
Nui Voi Primary School 5 20
2 Tan Hoa Primary School 4 a0
Fhu Bink Huong Sen Prirr_gr}r School + 20

In Thai Nguyen, 915 Gia Sang Primary-Secondary School has 4 administrators and 15 teachers. Luong Ngoc
Quyen Primary School has 5 administrators and 20 teachers, while Nguyen Viet Xuan Primary School and Nguyen
Hue Primary School each have 4 administrators and 20 teachers. Dong Quang Primary School in Thai Nguyen
district has + administrators and 15 teachers. Moving to Dai Tu district, Ha Thuong Primary School has 5
administrators and 20 teachers, and Phuc Linh Primary School and Ky Phu Primary School both have 5
administrators and 20 teachers each. In Dong Hy district, Nam Hoa Primary School and Nui Voi Primary School
each have 5 administrators and 20 teachers. Lastly, in Phu Binh district, Tan Hoa Primary School has 4
administrators and 20 teachers, while Huong Son Primary School also has 4 administrators and 20 teachers.

2.2, Measurements

In establishing a robust measurement framework, the author of the thesis anchors the evaluation in the
theoretical framework. The primary objective is to assess the current status of training activities for teachers in the
organization of experiential activities, aligning with the stipulations of the 2018 General Education Program. The
criteria and scales developed serve as the foundation for this measurement, aiming to provide a comprehensive
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Abstract

Effective communication skills enable individuals to express themselves clearly, engage in meaningful interactions,
and navigate the complexities of today's interconnected world. Purpose: This study encompassed a varied group of
participants from multiple regions, including schools in Thai Nguyen Province, Bac Can Province, and Cao Bang
Province, Vietnam. A total of 300 individuals participated, evenly divided between 150 teachers and 150
students.The research methodology in this study encompassed two distinet sets of questions, each carefully designed
to serve specific purposes and directed towards both teachers and Tay-Nung secondary school students The results
reveal that experiential activities are a common and engaging part of secondary school education in the Northern
mountainous region of Vietnam. The majority of students show high interest and participation in these activities.
Teachers and students perceive that these activities significantly contribute to various communication skills
development. Moreover, awareness of school managers and teachers, the ability of teachers to organize activities,
school facility conditions, student interest, parental involvement, and social coordination play vital roles in the
effectiveness of experiential activities for communication skill development. These findings collectively provide
valuable msights into the dynamics of experiential learning in this region. By embracing experiential activities and
addressing the identified factors, educators and administrators have the potential to enhance communication skills
among students, preparing them for success in various aspects of their lives. The study's implications extend to
educational settings beyond the Northern mountainous region, offering a blueprint for the integration of experiential
activities in communication skills development programs.

Keywords: organize, experiential activity, secondary school, communication skill

1. Introduction

In the context of contemporary education, communication skills are recognized as fundamental attributes that
empower individuals to succeed in various aspects of life. Effective communication skills enable individuals to
express themselves clearly, engage in meaningful interactions, and navigate the complexities of today's
interconnected world. Consequently, educators and institutions worldwide are continuously seeking innovative ways
to nurture and enhance these skills among students. This research is particularly concerned with the development of
communication skills among secondary school students in the Northern mountainous region of Vietnam, specifically
in the provinces of Thai Nguyen, Bac Can, and Cao Bang. The study delves into the role of experiential activities,
the perspeciives of teachers and students, and the factors influencing the success of these activities in shaping
students' communication skills.

The development of effective communication skills is a pivotal aspect of modern education. With the growing
emphasis on interpersonal and soft skills, fostering strong communication abilities among students has become a
global educational priority. Effective communication skills are integral to academic, personal, and professional
success. These skills encompass verbal and non-verbal communication, active listening, empathy, and conflict
resolution, all of which play vital roles in interpersonal interactions and knowledge transfer (Lavender, 2016; Sallee,
2018; Uzun, 2020). In the educational context, fostering strong communication skills is essential for student
engagement and collaborative learning (Gillies, 2019; Qureshi et al. 2023; Salas-Pilco et al., 2022). The
development of communication skills is rooted in various theoretical frameworks. Social learning theory, as
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proposed by Albert Bandura, emphasizes the importance of observational learning and the influence of role models
in shaping communication behaviors (Bandura & Walters, 1977). Vygotsky's sociocultural theory highlights the
significance of sacial interactions and cultural contexts in language and communication development (Vygotsky &
Cole, 1978).

Experiential learning, deeply rooted in the works of educational philosophers such as John Dewey, Jean Piaget, and
Kurt Lewin, centers on the idea that learning occurs through experience, reflection, and active experimentation
(Dewey, 1986; Kolb et al., 2014; Piaget, 1970). It is an educational approach that actively involves students in the
learning process. Experiential activities are central to the development of communication skills (Koponen et al.,
2014). These activities provide students with opportunities to practically apply communication concepts in authentic
settings. They include role-play, group discussions, problem-solving exercises, and real-world simulations, allowing
students to practice and enhance their abilities to convey ideas, negotiate, and collaborate effectively. Numerous
studies have demonstrated the positive impact of experiential learning on communication skill development.
Students who engage in hands-on experiences tend to exhibit increased confidence in their communication abilities,
improved active listening skills, and enhanced interpersonal effectiveness (Bhana, 2014; Gamble & Gamble, 2013;
Hattie & Donoghue, 2016). Furthermore, experiential learning fosters critical thinking and problem-solving skills.
Experiential activities can take various forms, making them adaptable to diverse educational settings. These activities
range from classroom discussions and debates to service learning projects and internships. They are most effective
when well-structured, aligned with specific learning objectives, and followed by guided reflection. Educators can
apply experiential activities across educational levels, from primary and secondary schools to higher education.

While experiential activities offer numerous advantages, implementing them successfully can be challenging.
Adequate resources, including fime, space, and materials, are required to support these activities. Additionally,
educators need appropriate training to effectively integrate experiential learning into their curricula. Ensuring that
activities are mclusive and culturally sensitive is also a consideration, as it is essential to accommodate diverse
student populations (Appova & Arbaugh, 2018; Gay, 2002; Kolb et al., 2014; Sanger, 2020). Mareover, assessing the
communication skills acquired through experiential activities can be a complex and multifaceted process (Wagner et
al., 2002). As the field of education continues to evolve, experiential activities' role in communication skills
development is expected to grow. Advancements in technology, such as virtual reality and online simulations,
present new oppartunities for innovative experiential learning (Asad et al., 2021), Research in this area is vital to
explore the most effective practices and address emerging challenges, ensuring that students are well-prepared for
the demands of effective communication in the 21st century.

2. Methods
2.1 Participant

This study encompassed a varied group of participants from multiple regions, including schools in Thai Nguyen
Province, Bac Can Province, and Cao Bang Province. A total of 300 individuals participated, evenly divided between
150 teachers and 150 students,

Table 1. Overview of Respondents

Area School Teacher Student
Thai Nguyen Pravince  Nguyen Du Secondary School 25 50
Ha Thuong Secondary School 25 30
Bae Can Province Cho Ra Village Secondary School 30 40
Ba Be Secondary School for Ethnic Minorities 10 30
Thuong Giao Secondary School 10 30
Cao Bang Province Nuoc Hai Secondary School 50 100
Total 150 130

This study encompassed a diverse participant group drawn from multiple regions, specifically Thai Nguyen Province,
Bac Can Province, and Cao Bang Province. The research involved 300 individuals, evenly divided between 150
teachers and 150 students. In Thai Nguyen Province, data was collected from two schools, Nguyen Du Secondary
School and Ha Thuong Secondary School, with 25 teachers and 50 students surveyed at each institution. In Bac Can
Provinee, the study included respondents from three schools: Cho Ra Village Secondary School (30 teachers and 40
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students), Ba Be Secondary School for Ethnic Minorities (10 teachers and 30 students), and Thuong Giao Secondary
School (10 teachers and 30 students). The final region of interest was Cao Bang Province, where data was collected
from Nuoc Hai Secondary School, involving 50 teachers and 100 students. This research provided a comprehensive
perspective by incorporating participants from a variety of educational institutions across these three provinces.

2.2 Measurements

The research methodology in this study encompassed two distinct sets of questions, each carefully designed to serve
specific purposes and directed towards both teachers and Tay-Nung secondary school students.

(i) The first set of questions aimed to assess the frequency and level of interest displayed by students when engaging
In experiential activities at secondary school. These questions sought to gauge how often students participated in
such activities and their enthusiasm and engagement during these experiences.

(ii) The second set of questions focused on assessing both teachers' and students' perspectives regarding the role of
experiential activities in the development of communication skills. This set of questions aimed to capture their
beliefs and insights regarding how cxpericntial activities contribute to the enhancement of students' communication
abilities.

These thoughtfully crafted question sets were instrumental in gathering valuable insights and data from both teachers
and students, ultimately contributing to the comprehensive analysis of the study's objectives and findings.

2.3 Procedures

The procedures followed in this study were structured to ensure systematic data collection and analysis. The first step
involved the careful selection of participants from a diverse range of schools in Thai Nguyen Province, Bac Can
Province, and Cao Bang Province. A total of 300 individuals, comprising 150 teachers and 150 students, were
identified as participants {or this study. Soie distinet sets of questionnaires were metieulously designed to cater to
the specific objectives of the study. The first set of questions aimed to assess the frequency and level of interest
displayed by students when engaging in experiential activities at secondary school. The second set of questions
focused on assessing both teachers' and students' perspectives regarding the role of experiential activities in the
development of communication skills. Trained researchers administered the questionnaires to the selected teachers
and students within the respective schools. The participants were encouraged to respond candidly to the questions,
ensuring data accuracy and reliability. The collected data was subsequently analyzed using appropriate statistical
methods. This analysis aimed to reveal patterns, trends, and correlations in the respanses from teachers and students.
The research team interpreted the findings from the data analysis. drawing meaningful insights and conclusions. This
step involved assessing the impact of experiential activities on communication skills and understanding the
perspectives of both teachers and students. the outcomes of the study were compiled into a comprehensive report,
summarizing the research methodology, key findings, and their implications. This report served as the final
deliverable for the study. By following these well-structured procedures, the study was able to systematically callect,
analyze, and interpret data, providing valuable insights into the awareness and perspectives of teachers and students
on the role of experiential activities in developing communieation skills.

2.4 Data Analysis

The data analysis in this study utilized a dual-platform approach, involving Excel and SPSS 22.0 software. These
well-established tools are renowned for their capabilities in data processing, statistical computations, and the
interpretation of research results. This approach was selected to ensure a robust and comprehensive analysis of the
data collected during the study.

3. Results

Table 2 presents the assessment of both teachers and students regarding the frequency and interest levels of students
when participating in experiential activities at secondary schools. The findings shed light on the extent of students'
engagement and their level of interest in these educational experiences,

In terms of frequency, the majority of teachers, constituting 82.0%, reported that students usually participate in
experiential activities. This suggests that these activities are a common part of the educational landscape, with a
significant level of student involvement. On the other hand, 16.7% of teachers indicated that students sometimes
participate, indicating that there is some variation in participation frequency. Only a small percentage of teachers,
1.3%, noled that some students do not participate in these activities. From the students' perspective, 66.7% expressed
that they usually participate in experiential activities, aligning with the teachers' observations. However, a notable
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ABSTRACT

Understanding the nuances of creative experiential activities and their impact on
communication skill development is paramount in tailoring education to meet the
specific needs and expectations of ethnic communities. The research conducted in this
study invelved 300 students and 150 teachers from several different areas and schools
within ‘Thai Nguyen Province, Bac Can Province, and Cao Bang Province, Vietnam.
The research methodology employed was structured around two distinet sets of
guestions, each serving a specific purpose. These sets of questions were meticulously
designed to gather valuable information from the study participants, namely teachers
and Tay and Nung secondary school students. The study revealed that both teachers
andd students prioritize holistic communication skills, and students highly wvalue

communication skills. Teachers emphasize student participation in experiential
activities. Experiential activities, preferred by teachers and positively evaluated by
students, hold the potential to enrich communication skills by offering opportunities for
authentic, context-based learning. The detailed self-assessments of students and
teachers' assessments of communication skills contribute to personalized and targeted
communication skill development. This study highlights the value of recognizing the
perspectives of both educators and students and tailoring communication skills
education to address specific areas of improvement while building on existing
strengths. The implications of this study extend to curriculum design, pedagogical
strategies, and policy decisions that can enrich the communication skills of students,
thereby enhaneing their academic, personal, and professional capabilities,

Contribution/Originality: This study contributes to theory and practice by highlighting the importance of
experiential activities in enhancing communication skills. It underscores the need for personalized education

tailored to individual needs and strengths, thereby enriching students’ academic and professional capabilities.

1. INTRODUCTION

In the ever-evolving landscape of education, communication skills stand as a cornerstone for academic success,
personal development, and future career prospects. Effective communication is a multifaceted ability that extends
beyond the confines of language proficiency, encompassing the coordination of actions, gestures, and attitudes to
achieve specific objectives. Within the intricate fabric of communication skills education, the perspectives of
educators and students alike play a pivotal role in shaping the pedagogical approaches and curriculum design. This
study focuses on the nuanced theme of perceptions of Tay and Nung ethnic teachers and students regarding the

importance of creative experiential activities in developing communication skills. It delves into the distinet cultural
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and educational context of the Tay and Nung ethnic groups, exploring how these communities perceive the nature
and importance of communication skills.

Effective communication skills are widely recognized as fundamental to success in education, careers, and
personal relationships (Bhatnagar, 2011). Communication encompasses not only linguistic proficiency but also the
ability to convey ideas, emotions, and information with clarity and precision (Armstrong & Ferguson, 2010).
Consequently, educational institutions are constantly seeking innovative approaches to nurture these skills. One
such approach that has gained prominence in recent years is the integration of creative experiential activities into
the curriculum. This delves into the multifaceted relationship between creative experiential activities and the
development of communication skills, exploring the theoretical underpinnings, pedagogical implications, and the
impact of such activities, Creative experiential activities, a distinct pedagogical approach, hald the potential to
transform the way communication skills are cultivated (Martinsons & Brivins Martinsons, 1996). These activities
encompass practical, hands-on educational experiences that take place outside the conventional classroom setting.
They are characterized by their dynamic and engaging nature, emphasizing direct participation and the application
of knowledge in real-life contexts. This study explores how teachers and students from the Tay and Nung ethnic
communities perceive the role of creative experiential activities in fostering effective communication skills within
their unique cultural and educational contexts.

The theoretical foundation of creative experiential activities in communication skills development is rooted in
constructivist learning theories. These theories emphasize the active engagement of learners in the construction of
their knowledge. Experiential activities provide students with opportunities to interact with real-world contexts,
allowing them to apply their theoretical knowledge practically (Spanjaard, Hall, & Stegemann, 2018). Kolb's
Experiential Learning Theory (ELT) is particularly relevant in this context, as it posits that learning occurs
through a ecycle of concrete experience, reflective observation, abstract conceptualization, and active
experimentation. By engaging in creative experiential activities, students experience this cycle, enhancing their
communication skills as they reflect on and refine their communication techniques [Baker, Robinson, & Kolb, 201¢;
Sims, 1983).

The integration of creative experiential activities offers numerous pedagogical advantages for communication
skills development. These activities are inherently student-centered and participatory, allowing learners to take
ownership of their learning. Through role-playing, group discussions, simulations, and problem-solving exercises,
students can practice and refine their communication skills in authentic contexts (Bhattacharjee & Ghosh, 2018;
Tompkins, 1998). Such active engagement not only reinforces their theoretical knowledge but also helps bridge the
gap between theory and practice. Moreover, experiential learning allows for personalized and differentiated
mstruction, enabling educators to tailor activities to students' specific needs and areas for improvement in their
communication skills (Alamri, Watson, & Watson, 2021; Ginja & Chen, 2020; Zhu, Yu, & Riezebos, 2016).

The impact of creative experiential activities on communication skills is well documented. These activities
foster the development of critical skills such as active listening, empathy, non-verbal communieation, persuasion,
and problem solving. Through experiential learning, students learn to adapt their communication style to different
situations, cultures, and audiences (Boggs, Mickel, & Holtom, 2007). Additionally, they gain practical experience in
resolving eonflicts, receiving and providing feedback, and working collaboratively in teams. The dynamic nature of
experiential activities not only enhances students' communication skills but also boosts their self-confidence as they
witness the tangible outcomes of effective communication from the activities (Wang & Kang, 2006).

Understanding the nuances of these creative experiential activities and their impact on communication skill
development is paramount in tailoring education to meet the specific needs and expectations of these ethnic
cotmmuitics. By unearthing these distinet perspectives, this study endeavors to provide insights that ean inform
educational practices, curriculum enhancements, and policy decisions that cater to the culturally rich and diverse

educational landscape of the Tay and Nung ethnic groups. The study's focus on the creative and experiential
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dimension of communication skill development is a significant contribution to the field of education, offering a
deeper understanding of how innovative pedagogical methods can shape the communicative competence of learners

in culturally diverse contexts.

2. METHODS
2.1. Participants

The research conducted in this study involved a diverse group of participants from several different areas and
schools within Thai Nguyen province, Bac Can province, and Cao Bang province, Vietnam. In total, 450 individuals

took partin this research, consisting of 150 teachers and 300 students, as shown in Table 1.

Table 1. Overview of respondents.

Area School No, of teachers No. of students
That Ngiyen provinde Nguyen Du secondary school 25 ?0
Ha Thuong secondary school 25 50
Cho Ra Village secondary school 30 40
Bac Can provinee Ba Be secondary school for ethnic minorities 10 30
Thuong Giao secondary school 10 50
Cao Bang province Nuoc Hai secondary school 50 100
Total 160 300

In Thai Nguyen province, data was collected from two schools: Nguyen Du Secondary Schoal and Ha Thuong
Secondary School. At both of these schools, an equal number of participants, 25 teachers and 50 students, were
involved in the study. These respondents played a crucial role in providing insights from this specific region. Bac
Can province was also a significant area of focus for the research, with data collected from three different schools.
Cho Ra Village Secondary School had 80 teachers and 40 students participating, Ba Be Secondary School for Ethnie
Minerities had 10 teachers and 80 students taking part, and 10 teachers and 50 students from Thuong Giao
Secondary School took part. The final region of interest was Cao Bang Province, where data was gathered from
Nuoe Hai Secondary School. In this particular area, a substantial number of respondents were involved, with 50
teachers and 100 students participating, reflecting the unique characteristics of this region. The data collected from

the respondents provided valuable insights into the scope and objectives of the research.

2.2. Measurement

The research methodology employed in this study was structured around two distinct sets of questions, each
serving a specific purpose. These questions were carefully designed to gather valuable information from the
participants, namely teachers and Tay and Nung secondary school students.

The first set of questions was tailored for teachers, with the primary objective of eliciting insights into their
awareness of the pivotal role of experiential activities in nurruring students' communication skills. These questions
encompassed a comprehensive range of topics, including the content and various methods used to organize
students' experiential activities. Additionally, teachers were asked about the factors they perceived as influential in
shaping the effectiveness of communication skills education activities through the incorporation of experiential
activities. The second set of questions was aimed at Tay and Nung secondary school students. These questions were
thoughtfully formulated to pauge the students' level of awareness concerning communication skills. The students
were encouraged to express their understanding of their own communication skills, recognizing their strengths and
areas that may require improvement. Furthermore, this set of questions inquired about the students' perceptions of
the role, significance, content, and forms of experiential activities in the context of fostering effective
communication skills development among children. These carefully designed sets of questions for bath teachers and

students served as the fundamental tools for data collection. They were crafted to provide a comprehensive and
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